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	Future planning for 2026
	1. Implementing Consistent High-Quality Pedagogical PracticesIn 2025, staff deepened their understanding of the Victorian Teaching and Learning Model (VTLM) 2.0 through professional learning focused on Cognitive Load Theory, explicit teaching, and DET webinars. Collaborative planning documents were refined to align with VTLM 2.0, and consistency was strengthened through peer observations, coaching cycles via StepLab, and a whole-school mentoring model led by Learning Specialists. The school successfully embedded Mathematics and English 2.0 curriculums, ensuring clear curriculum alignment. In literacy, a structured, evidence-based approach incorporating systematic phonics and the Big 6 of Reading was implemented in F–2, supported by regular screening and targeted interventions to build strong foundational reading skills.Next year, we will continue our professional learning in relation to VTLM 2.0 with specific focus on scaffolding learning and modelling practice, and using formative assessment and feedback to monitor progress towards mastery and the 'supported application' element of teaching. We are in the initial stages of developing a coaching culture across the school so we will allocate time for scheduled peer observations, coaching observations with feedback and school improvement team member 'drop ins' to increase accountability to the learning and implementation.2. Creating Opportunities for Students to Have Agency and Influence in Their LearningThe school made strong progress in developing student agency by embedding visible learning practices and personalising learning experiences. Leadership training and consultant support refined planning processes, while learning intentions and success criteria were made explicit in classrooms through visual supports such as anchor charts and bump-it-up walls. Teachers increasingly used student data for differentiation and personalised conferencing, helping students articulate their learning goals, progress, and next steps. Learning walks and survey data reflected growing consistency and student confidence, showing that learners are increasingly active, informed, and empowered participants in their education. Next year we will continue to embed visible learning practices to further student engagement and ownership over their learning by focusing on feedback between teachers and students with students knowing how to recognised they' ve received feedback and act on it to achieve their goals. 3. Strengthening Staff Capability to Respond to the Learning and Wellbeing Needs of StudentsStaff capability was enhanced through the implementation of Positive Classroom Management Strategies (PCMS), promoting consistent routines, positive behaviour expectations, and relationship-focused practices. Coaching cycles, whole-school action plans, and the RTI framework ensured systematic monitoring of wellbeing, behaviour, and academic progress, leading to timely and coordinated support. Regular SSG meetings and comprehensive handovers strengthened communication and continuity for students. The Staff Wellbeing PLT supported teacher wellbeing, while the Resilience, Rights and Respectful Relationships (RRRR) program provided a consistent framework for building emotional literacy, respectful relationships, and resilience across the school community.Next year our learning to learn uinit (commencment of the year) will strengthen the PCMS practices 1-4 and so we can focvus porimarily on strategy 5) Active Supervision 6) Opportunities to respond 7) Activity sequence and choice and 8)Task difficulty. We will assist teachers to make connections between these PSMS strategies and their application of the teaching and learning elemnts of VTLM 2.0 and our goal for developing agentic students.Our purpose for honing in on these PCMS strategies is also to further extend our highly able students. 



Select annual goals and KIS

	Four-year strategic goals
	Is this selected for focus this year?

	Four-year strategic targets
	Key Improvement Strategies
	Is this KIS selected for focus this year?

	To optimise student learning growth
	Yes
	By 2027, increase the percentage of students Exceeding on the NAPLAN proficiency scale
· in Year 3 Reading from 38% (2023) to 42%
· in Year 5 Reading from 50% (2023) to 53%
· in Year 3 Writing from 24% (2023) to 27%
· in Year 5 Writing from 31% (2023) to 35%
· in Year 3 Numeracy from 34% (2023) to 37%
· in Year 5 Numeracy from 33% (2023) to 37%

	Reinvigorate the school’s vision and values
	No

	
	
	By 2027, increase the percentage of Year F-6 students above age expected Victorian Curriculum levels (teacher judgement)
· in Reading and Viewing from 50% (2022, Semester 2) to 70%
· in Writing from 25% (2022, Semester 2) to 50% (To be confirmed)

	Develop the capacity of leaders and teachers to implement consistent high quality pedagogical practices
	Yes

	
	
	By 2027, increase the percentage of Year F-6 students above age expected level in Number and Algebra (teacher judgement) from 47% (2022, Semester 2) to 60% (To be confirmed)

	Embed the consistent use of data and assessment to inform differentiation at student point of need
	Yes

	
	
	By 2027, increase positive responses to the School Staff Survey factor Staff trust in colleagues from  61% (2023) to 82%

	
	

	
	
	By 2027,  the percentage of students in Needs Additional Support on the NAPLAN proficiency scale  will reduce:
· in Year 3 Reading from 2% to 1%
· in Year 5 Reading from 1% to 0%
· in Year 3 Writing from 0% to 0%
· in Year 5 Writing from1% to 0%
· in Year 3 Numeracy from 2% to 1%
· in Year 5 Numeracy from 3% to 2%

	
	

	To strengthen student voice and agency in their learning
	Yes
	By 2027, increase the percentage of Year 4 to 6 students positive responses to the AtoSS factor in Stimulated Learning from 80% (2023) to 86%

	Develop and embed an agreed school-wide understanding of student agency in learning and wellbeing.
	No

	
	
	By 2027, increase the percentage of Year 4 to 6 students positive responses to the AtoSS factor Student voice and agency from 74% (2023) to 80%

	Create opportunities for students to have agency and influence in their learning. 
	Yes

	
	
	By 2027, increase the percentage of Parent Opinion Survey positive responses for the factor Stimulated learning environment from 79% (2023) to 85%

	Strengthen staff capability to respond to the learning and wellbeing needs of students.
	Yes

	
	
	By 2027, increase the percentage of School Staff Survey positive responses for the factor Use student feedback to improve practice from 79% (2023) to 85%

	
	

	
	
	By 2027, maintain the percentage of School Staff Survey positive responses for the factor Promote student ownership of learning at or above 86% (2023)

	
	




Define actions, evidence of change and tasks

	Goal 1
	To optimise student learning growth

	KIS 1.b
	Develop the capacity of leaders and teachers to implement consistent high quality pedagogical practices

	Actions
	Strengthen teacher's capacity to scaffold learning, use effective questioning to check for understanding and misconceptions, and respond to meet students at their point of need.

	Evidence of change
	Coaching conversations provide evidence of teachers increasing knowledge and understanding of effective questioning.
Classroom observation provides evidence of teachers' consistent understanding and application of questioning techniques and responsive teaching practice across the school.
Lesson plans show evidence that teachers discuss pause points for opportunities to respond and develop hinge questions.
Teaching focus groups provide students with feedback that supports their learning and guides next steps. 
Students act on feedback indicating engagement, success and ownership of their learning.
Students can articulate to peers, teachers and their parents what they are learning (learning intention), how they are going and show evidence of progress (using success criteria), what they'll work on next (learning goals) and which learner dispositions (learner profiles) they are displaying to support their learning. 



	Tasks
	People responsible

	Explore and Prepare - Leaders audit teaching practices related to scaffolding learning, questioning, checking for understanding and how teachers respond to student needs.

	 Assistant principal
 Learning specialist(s)
 Principal
 Teacher(s)

	Prepare and Deliver - Review guidance and research to design and deliver professional learning on identified responsive teaching practices within the VTLM 2.0
	 Assistant principal
 Learning specialist(s)

	Prepare and Deliver - Build and implement an instructional model to provide teachers with timely and targeted feedback that supports and monitors their professional practice.

	 Assistant principal
 Learning specialist(s)
 Principal
 Teacher(s)

	Deliver - Follow each PL with modelling, observations and coaching of responsive teaching and effective questioning. Leaders/coaches attend collaborative planning sessions to support teachers in planning for pause points for opportunities to respond and to develop hinge questions.
	 Assistant principal
 Learning specialist(s)
 Principal
 Teacher(s)

	Deliver - Hold regular data conversations with teachers to track and monitor student progress and to provide and seek feedback.

	 Learning specialist(s)
 Teacher(s)
 Team leader(s)

	Deliver - Develop and revise the school instructional model and curriculum planning documentation to reflect VTLM 2.0.

	 Assistant principal
 Learning specialist(s)
 Principal
 Teacher(s)

	KIS 1.c
	Embed the consistent use of data and assessment to inform differentiation at student point of need

	Actions
	Strengthen teacher capacity to connect assessment evidence directly to instructional planning to provide multi tiered systems of support.

	Evidence of change
	Lesson plans show adjustments resulting from data discussions throughout lesson stages (tuning in, explicit teaching and engaged learning)
Coaching observation or learning walks capturing students working at differentiated challenge levels shown through differentiated LISC, worked examples and learning engagements.
Student focus groups and data sets reflect positive responses to questions about challenge level.
Assessment methods are carefully selected to identify what each student knows and can do, ensuring they are fit for purpose and accessible to all learners, including those with disabilities.

	Tasks
	People responsible

	 Explore and Prepare- Review data meeting practices to identify current enablers and barriers to data informed planning.
	 Learning specialist(s)
 Teacher(s)

	Prepare and Deliver- Refine data meeting process to ensure data meeting include consistent reference to what data is being collected (assessment of, for and as learning) why and how the data will influence planning to meet the needs of the range of student abilities.
	 Learning specialist(s)
 Teacher(s)

	Deliver- Data meeting notes are reviewed throughout planning meeting to respond to student learning needs and address a range of data sets in each meeting to ensure all subject areas are regularly monitored so SSP and AIP tragets are met. 
	 Learning specialist(s)
 Teacher(s)

	Deliver- Continue visible learning practices with an emphasis on feedback (student to teacher: teacher to students) and developing assessment capable learners (that is; students knowing what they're learning, where to next and what to do to get there: eg. utilising visible learning walls). 
	 Learning specialist(s)
 Teacher(s)

	Goal 2
	To strengthen student voice and agency in their learning

	KIS 2.b
	Create opportunities for students to have agency and influence in their learning. 

	Actions
	Embed student agency by making learning visible, engaging, and personalised, empowering students to make choices, set goals, and reflect on their progress.


	Evidence of change
	Visible Learning Survey Data evidences that students can clearly articulate what they are learning, how they are going, what their next steps are and which learner profile is helping them be successful with their learning.
Visible Learning Survey Data evidences that students can give examples of recent feedback from the teacher across curriculum areas.
Visible Learning Wall displays worked examples and anchor chart relevant to current learning in literacy, numeracy and units of inquiry and are interactive (VTLM 2.0 Explicit Teaching - Explicit Explanation and Modelling and Scaffloded Practice).
Observations and learning walks show students actively participating in tasks for sustained periods, demonstrating independence and ownership of learning.
Students are able to articulate their personal learning goals and explain strategies to achieve them and reflect on their progress.
Student Attitudes to School Survey shows growth in domains related to student agency, motivation, and learning confidence.
Planning documentation and peer observations show explicit inclusion of student choice, reflection opportunities, and co-construction of learning programs.


	Tasks
	People responsible

	Explore and prepare - Leaders audit current visible learning practices and administer visible learning survey to determine short term goals and a responsive implementation plan for staff learning.

	 Assistant principal
 Learning specialist(s)
 Principal

	Prepare and Deliver - Review guidance and research to design and deliver professional learning on identified areas of need related to visible learning strategies: Visible Learning Walls (worked examples), goal setting and feedback. Review HITS: 1. Setting Goals, 4. Worked examples 8. Feedback   9. Metacognitive Strategies

	 Assistant principal
 Learning specialist(s)

	Prepare and Deliver - Build and implement an instructional coaching model to provide teachers with timely and targeted feedback that supports and monitors visible learning practice implementation.

	 Assistant principal
 Learning specialist(s)
 Teacher(s)

	Deliver - Follow each PL with modelling, observations and coaching of visible learning strategies to support implementation of goal setting and feedback.

	 Assistant principal
 Learning specialist(s)
 Teacher(s)

	Deliver - Hold regular discussions with teachers about strategies they are using to implement the HITS: goal setting and feedback.
	 Assistant principal
 Learning specialist(s)
 Teacher(s)

	Deliver - Review planning documentation and classroom evidence to ensure student choice, reflection opportunities, and co-construction of learning are embedded.

	 Assistant principal
 Learning specialist(s)
 Teacher(s)

	KIS 2.c
	Strengthen staff capability to respond to the learning and wellbeing needs of students.

	Actions
	Develop a collaborative whole schole Multi-Tiered System of Support based on shared inclusive mindset, consistent processes and quality resources.

	Evidence of change
	The school’s documentation provides evidence of a tiered continuum of instruction, (extension and intervention) to meet the diverse needs of all learners. 
Data protocols illustrate how teachers engage in consistent, evidence-based decision-making when identifying, monitoring, and supporting students of all abilities.
Staff meeting minutes demonstrate that dedicated time is prioritised for professional reflection and collaboration, enabling teachers to strengthen inclusive practices and maintain a shared mindset that values diversity. Informal corridor dialogue has also evolved, moving away from a deficit-based perspective toward one that genuinely embraces diversity and fosters trust among colleagues.
The school’s organisational design and programs reflects a responsive and cohesive approach to Multi-Tiered Systems of Supports (MTSS). 
Universal screening processes provide clear evidence that students are accurately identified early, allowing for timely and effective intervention.
Feedback gathered from staff focus groups indicates growing confidence in planning for and managing students with complex learning profiles, supported by strong systems and collaborative practice. Likewise, input from parents and students affirms that the school’s inclusive approach is making a meaningful difference, ensuring that all students are seen, supported, and set up for success.

	Tasks
	People responsible

	Teachers implement a strong Tier 1 learning, behaviour and wellbeing program, recorded in planning documents and practiced with fidelity.  
	 Assistant principal
 Learning specialist(s)

	Cultural safety: review program of inquiry to integrate Aboriginal and Torres Strait islander perspectives and incorporate 8 ways of learning.
	 Assistant principal
 Education support
 Learning specialist(s)
 Mental health and wellbeing leader
 Teacher(s)

	Monitor program effectiveness- Create staff survey to evaluate change in practice and confidence to support students with complex needs. Create a student survey to use pre and post program implementation and adjustments.
	 Learning specialist(s)
 Mental health and wellbeing leader

	Document school approach to students in Tier 2 and 3 including use of data for targeted small-group and individualised interventions and monitoring progress to track growth and adjust strategies.
	 Learning specialist(s)
 Mental health and wellbeing leader

	Provide all staff with professional learning experiences that promote an inclusive mindset. (What is and is not inclusive practice and language?).
	 Assistant principal
 Learning specialist(s)
 Mental health and wellbeing leader

	Develop clear referral pathways for students requiring further assessment and intervention; and build the capacity of school staff, to identify and support students with concerns.
	 Assistant principal
 Learning specialist(s)
 Mental health and wellbeing leader
 Teacher(s)

	Research wellbeing programs to address and identified social emotional concerns with students. 
	 Learning specialist(s)
 Mental health and wellbeing leader
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